Pupil Premium Strategy Statement: 2025-2028

Warrender Primary School

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils. It outlines our pupil premium strategy, how we
intend to spend the funding in this academic year and the impact that last year’s

spending of pupil premium had within our school.

School overview

Detail

Data

School name

Warrender Primary School

Number of pupils in school 434 (39 PP)
Proportion (%) of pupil premium eligible pupils 8.35%
Academic year/years that our current pupil premium strategy 2025-2028

plan covers (3 year plans are recommended)

Date this statement was published

24 November 2025

Date on which it will be reviewed

13th November 2026

Statement authorised by

Helen Brown

Pupil premium lead

Michelle Keating

Governor / Trustee lead

Sean Murray

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £54,090
£2,264.92

Pupil premium funding carried forward from previous years

(enter £0 if not applicable)

Total budget for this academic year £56,354.92

If your school is an academy in a trust that pools this funding,
state the amount available to your school this academic year




Part A: Pupil premium strategy plan

Statement of intent

At Warrender Primary School, our visions and values remain at the core of everything we do. Children and staff
demonstrate the values of ASPIRE throughout their learning attitudes and behaviours. We are a two-form
primary school in an affluent area of Ruislip Manor, London with a nursery provision that offers 35 hours to
families in our community. The reflective and proactive senior leadership team enables continuous growth and
development of the school.

Through our child-centred approach, we try to ensure that all our pupils achieve their best outcome which is
underpinned by outstanding teaching in an environment where pupils’ individuality is celebrated as they are
nurtured socially, emotionally and academically. With high aspirations for all pupils, Warrender school’s
rigorous assessment and monitoring supports the staff feam to identify barriers to learning. It is important as a
staff team that barriers to learning are recognised and acknowledged resulting in reflective practice and
adjustments to high-quality teaching and learning to mitigate these barriers for children. Provisions are put in
place quickly and impact closely monitored to ensure each child has the right tools to aid their progress. We
understand educational disadvantaged to mean those pupils whose achievement is at risk because of their
social and economic circumstances. Educational disadvantaged incorporates all children who are vulnerable,
whether they are in receipt of pupil premium funding or not and whether or not they are high or low prior
atftaining.

We have a strong ethos of inclusion and have adaptive learning strategies to enable and support all children
in their learning. There is stfrong pastoral support from the staff feam to our parent community and well-
established links in our community.

Evidence-based research underpin pedagogy at Warrender and we believe that high quality teaching along
with strong connections with children willimpact development for all children.

Our vision for every Warrender child is to feel happy and safe, enabling them to make outstanding progress
socially, emotionally and academically- preparing them to excel at Secondary school and thrive in the world
beyond.

Our ultimate objectives are:

¢ To narrow the attainment gap between disadvantaged and non-disadvantaged pupils
¢ Forall disadvantaged pupils in school fo make or exceed nationally expected progress

e To support our children’s health and wellbeing to enable them to access learning at an appropriate
level
e To provide a cultural enriching experience for all pupils




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Writing

The writing outcomes for disadvantaged children at both KS1 and KS2 are lower compared to
non-disadvantaged children 62% vs 78% on a three year frend with 2025 being 40% vs 78%
nataionl. The fundamental foundations of language building is under developed in comparison

to peers including the breadth of vocabulary and oracy, and the deeper understanding of
language and its structure.

Reading

Reading outcomes of disadvantaged children in Key Stage 2 are lower compared fo non-
disadvantaged children with 50% attaining below age-related expectation and 18% of the
cohort being significantly below age-related expectation. Further analysis indicates retrieval
and inference skills to be weaker. At the end of Key Stage two, disadvantaged children
achieving expected standard is 40% compared to national disadvantaged of 62%.

SEMH Needs

Through assessments of SEMH, Warrender has identified an under developed sense of
connectedness and self-esteem-relating to aspects of school life amongst vulnerable pupils
and families. Surveys indicated a15% gap(connectedness) and a 9% gap (self-esteem) in
favour of non-disadvantaged pupils. Through developing these aspects of social and

emotional wellbeing, we want our pupils and families fo establish a deeper connection with
school life and learning.

Personal Development and Attendance

Pupil voice indicates that our disadvantaged cohort are less confident in their own academic
abilities, self-worth and aspiration in comparison to their peers. This is supported by attendance
data which indicates 5% lower attendance for disadvantaged pupils over the previous two
years. There is a relative decline in attendance of disadvantaged children over two years.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Writing

Improved writing outcomes of writing reducing the
gap in attainment between disadvantaged and
non-disadvantaged children in both key stages 1
and 2

e Increase vocabulary banks for disadvantaged
children- personal to the child

e Rapid progress for disadvantaged children in
writing

e Improved oracy skills

e Increased percentage of disadvantaged
children achieving age-related expectations

Reading
Accelerated progress for disadvantaged children

who are underperforming in Key Stage Two reading

¢ Improved inference skills and answering of
inference questions

e Increased standardised scores on assessment

o Decreased number of underperforming children

SEMH
Improve sense of connectedness, belonging and
self-worth in children

e Increased positive responses to SEMH survey
e Increased participations in lessons and extra-
curricular activities

Personal development

Disadvantaged children will demonstrate increased
confidence with their academic abilities and future
aspirations for life.

e Increased positive responses to SEMH survey
e Increased attainment data

Attendance

Improve and sustain attendance for all pupils well

above national average closing the gap between
disadvantaged and non-disadvantaged children

¢ Improved attendance for disadvantaged
children — above 90%

¢ Narrow the gap in attendance for our
disadvantaged children




Activity in this academic year 2025-2026

This details how we intend to spend our pupil premium this academic year to address
the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 28,177.46

Activity Evidence that supports this approach e

addressed

Professional Development The EEF guidance report on Effective Professional Development | 1,2,3,4
A comprehensive CPD highlights that high-quality CPD is one of the most powerful

programme with a wide reach, | fools for improving teaching and narrowing the disadvantaged

that addresses core teaching | 99P-

and learning strategies and _ ) )
effective implementation that https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/effective-professional-
development

will directly impact

disadvantaged pupils.

e CPD programme for staff
team: teachers and support
staff

e Focus on Questioning

e Handwriting

e Oracy EYFS training

e Reflective practice tasks

e Analysis of barriers for
disadvantaged by staff

e Effective classroom support

e Metacognition

Education Policy Institute (EPI) found that CPD can have an
effect size comparable to having a teacher with 10 years’
experience and is more cost-effective than other interventions
like extending the school day.

Darling-Hammond et. al. (2017) also promotes professional
development as having a positive impact on teacher’s
practice and pupil’s learning, which is complimented by
Cordingley et. Al. (2020) who highlights the importance of
collaborative conversation.

Bloom's Taxonomy supports cognitive science approaches that
align with Bloom'’s principles, such as retrieval practice and
metacognition, and remains a widely accepted framework for
designing learning objectives and assessments that promote
higher-order thinking, which is crucial for disadvantaged pupils
to access deeper learning.

Writing The DfE’s 2025 Writing Framework aims to raise writing standards | 1,3,4
Implementation of a new by focusing on early transcription skills, oral composition, and

writing programme, in line with targeted support—especially for disadvantaged pupils. It

the DfE's new writing responds fo post-pandemic stagnation in writing outcomes,

which greatly impacted disadvantaged pupils (national KS2
writing data, 2024). By automating transcription early and
embedding structured sentence instruction and oral rehearsal,
the framework seeks to free cognitive space for composition
and improve fluency and confidence in writing.

framework

e Writing framework —
implementation of
framework

e Collaborative planning

e Senior Leadership
Monitoring and feedback https://educationendowmentfoundation.org.uk/education-

evidence/evidence-reviews/writing-practice-review

e Moderation of writing
e Morphology spelling

programme https://www.gov.uk/government/publications/the-writing-
o Effective classroom support | framework



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/writing-practice-review
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/writing-practice-review
https://www.gov.uk/government/publications/the-writing-framework
https://www.gov.uk/government/publications/the-writing-framework

https://educationendowmentfoundation.org.uk/news/five-
evidence-based-strategies-pupils-with-special-educational-
needs-send

Morphological instruction has been shown to improve spelling
accuracy and support transfer to untaught words. A 2024
meta-analysis found positive effects on spelling outcomes; it
complements phonics and becomes increasingly valuable as
pupils encounter more complex vocabulary.

The Effects of Morphological Instruction on Literacy Outcomes
for Children in English-Speaking Countries: A Systematic Review
and Meta-Analysis

Louise Selby Morph Mastery — A Morphological intervention for
Reading, Spelling and Vocabulary

Reading

Sustain and monitor the
implementation of new
reading programmes and
initiatives, with a clear focus
on supporting disadvantaged

pupils.

Reading programme for KS2
—new arrivals and limited
English

Daily reading of high-quality
class texts across the school
Access to arange of
inspiring reading materials —
Reading Trees

Explicit teaching of VIPER
skills

Daily reading aloud to an
adult (children in EYFS and
KS1)

Monitoring of Reading
Eggspress programme
Close analysis of termly
reading data

Sustained implementation
of RWI phonics

VIPERS is entirely consistent with EEF's evidence-based
recommendations for improving reading comprehension. It
provides a structured, accessible way for teachers to
implement these strategies effectively. EEF also highlights the
importance of metacognition and self-regulation in reading,
which VIPERS supports through structured questioning and
reflection.

Targeted reading interventions, such as Reading Eggs, can
significantly improve reading outcomes for disadvantaged
pupils; according to the Education Endowment Foundation,
reading comprehension strategies have an average impact of
+6 months' progress over a year, particularly when delivered in
structured, well-supported programmes.

https://readingeggs.co.uk/articles/science-behind-reading-

€g4gs/

Systematic synthetic phonics programmes have been shown to

accelerate early reading progress by an average of +5 months,

with particularly strong and lasting benefits for disadvantaged
pupils and those with English as an additional language,
making them a highly cost-effective strategy for closing the
aftainment gap.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics

Oral language interventions, including structured programmes
like Box Clever, can accelerate progress by up to +6 months,
with particularly strong benefits for disadvantaged pupils who
often start school with lower levels of vocabulary and
communication skills

https://oracyeducationcommission.co.uk/about-the-

commission/

2,34



https://educationendowmentfoundation.org.uk/news/five-evidence-based-strategies-pupils-with-special-educational-needs-send
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https://oracyeducationcommission.co.uk/about-the-commission/

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/oral-language-interventions

https://www.learningvillage.net/

Personalised support High-quality, targeted in-class support—whether delivered by 1,2,3,4
Teaching and Learning will teachers or trained support staff—can lead to gains of up to +4
shift to prioritising months’ progress, especially when interventions are closely
disadvantaged pupils, aligned with classroom teaching and tailored to pupils’ specific
enabling quality first feaching needs, as evidenced by the EEF's Teaching and Learning
for all Toolkit
e Supporting learners in class
from the analysis about https://educationendowmentfoundation.org.uk/support-for-
individual barriers schools/school-planning-support/2-targeted-academic-support
e Use of pre teach to reduce
barriers for PP children https://educationendowmentfoundation.org.uk/education-
e Provision Map personalised | evidence/teaching-learning-toolkit/reading-comprehension-
support strategies
o Effective use of support staff
Pre-teaching strategies, which introduce key vocabulary and
concepts ahead of lessons, can significantly enhance pupil
confidence and engagement; when combined with
approaches like scaffolding and explicit instruction, they
support disadvantaged pupils in accessing the curriculum more
effectively, aligning with EEF evidence on the benefits of
structured support and metacognitive development.
https://www.ntu.ac.uk/media/documents/events/2019/Pre-
teaching-presentation.pdf
https://educationendowmentfoundation.org.uk/news/five-
evidence-based-strategies-pupils-with-special-educational-
needs-send
Oracy Oracy-focused programmes and activities, which develop 1,2,3.4

Promotion of oracy (including

early language acquisition) to

create strong foundations that

enables effective further

language study

e Learning through song and
rhyme in EYFS

e Personalised EYFS
Warrender training

e Hilingdon Learning
Partnership borough training

e High quality interaction
between adult and child

e Daily reading across the
school

pupils’ spoken language skills through structured dialogue and
vocabulary-rich activities, can lead to accelerated progress,
with particularly strong benefits for disadvantaged pupils; these
skills form a foundation for successful language acquisition and
comprehension, as highlighted by the EEF.

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/oral-language-interventions

https://researchschool.org.uk/staffordshire/news/implementing-

oracy-exploring-the-why

https://voice2]1.org/
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https://researchschool.org.uk/staffordshire/news/implementing-oracy-exploring-the-why
https://voice21.org/

Behaviour

Promotion of pro-social

behaviours and self-belief to

solidify foundations for

effective teaching and

learning

e Behaviour curriculum
implementation

e Recognition boards

e Metacognition fraining with
children

e Weekly assembly focus

- Kraft and Papay (2014)

Effective behaviour strategies—particularly those that promote
a positive school ethos and reduce disruption—can lead to
rapid progress, with the greatest impact seen when combined
with academic components and staff training; as Kraft and
Papay (2014) found, teachers working in supportive
professional environments improve their effectiveness by 38%
more over fime, underscoring the role of school climate in
sustaining high-quality feaching for disadvantaged pupils.

“Improved teacher quality throughout development of

teachers as professionals with classroom management skill and
the ability to address behaviour, willimpact on pupil outcome.”

https://www.cepr.harvard.edu/files/cepr/files/ncte-kraft-

papay-prof-env-t-dev.pdf

https://therapeuticthinking.co.uk/

Metacognition and Self-Regulated Learning Guidance Report

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/lbehaviour-interventions

3.4,

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 14,088.73

Activity Evidence that supports this approach o boren
addressed
Academic support -Writing EEF research shows small group tuition can add up to four 1,3,4

Handwriting

Sentence structure- Colourful
Semantics

Box Clever

Language acquisition

SALT programme

months' progress per year, making it an effective and
affordable way to support pupil learning.
https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/small-group-tuition

An EEF trial found that targeted handwriting interventions
can accelerate progress in overall writing.
https://educationendowmentfoundation.org.uk/projects-
and-evaluation/projects/helping-handwriting-shine

Furthermore, EEF research also shows oral language
interventions can lead accelerate progress, especially for
disadvantaged pupils. Approaches such as Box Clever
support vocabulary, narrative skills, and sentence building
through structured, play-based sessions.
https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/oral-language-
interventions



https://www.cepr.harvard.edu/files/cepr/files/ncte-kraft-papay-prof-env-t-dev.pdf
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/helping-handwriting-shine
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/helping-handwriting-shine
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

Academic support- Reading https://www.hachettelearning.com/shine-interventions - 2,3,4
Shine intervention

Differentiated Phonics teaching

Phonics booster sessions . . . .

Shine Systematic syn’rhe’rlc phonics gpprooche§ often increases

. . progress, especially when delivered consistently and with

Learning Villages fidelity. This i lerated for disad ' g |

1-1 readers idelity. This is accelerated for disadvantaged pupils
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics
Targeted booster sessions, such as small group or 1:1 phonics
boosters, can significantly improve outcomes for
disadvantaged pupils
https://educationendowmentfoundation.org.uk/support-for-
schools/school-planning-support/2-targeted-academic-
support

Academic support -Oracy https://www.rcslt.org/wp- 1,4
content/uploads/media/Project/Bulletins/bulletin-june-

Box Clever and language 2006.pdf - Box Clever research — Page 18

acquisition

High-quality interactions with adults | Education Endowment Foundation (EEF) guidance report,

and children ‘Preparing for Literacy’ (2018) highlights the importance of
these high-quality interactions in relatfion to developing
children’s communication and language skills, and
recommends that this is made a priority within the Early
Years.

SEMH support Research suggests that the ELSA programme can positively | 3,4

PAT
Mindfulness art
ELSA

Play Therapist

support SEMH development in disadvantaged pupils by
improving emotional literacy, reducing concerning
behaviours, and enhancing peer interactions. Studies
highlight that effective implementation—such as consistent
EP support and a whole-school mental health ethos—is key
fo its success. The EEF does endorse social and emotional
learning (SEL) interventions, reporting accelerated progress
for disadvantaged pupils

https://www.elsanetwork.org/elsa-network/

https://www.bps.org.uk/elsa-project-two-primary-schools-
reflections-key-stakeholders-factors-influence-
implementation

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/social-and-emotional-
learning

Pet therapy, particularly dog-assisted interventions, has
been shown to reduce stress, improve emotional regulation,
and enhance social behaviours in school-aged children,
including those who are disadvantaged.

Journal of Research in Childhood Education



https://www.hachettelearning.com/shine-interventions
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support
https://www.rcslt.org/wp-content/uploads/media/Project/Bulletins/bulletin-june-2006.pdf
https://www.rcslt.org/wp-content/uploads/media/Project/Bulletins/bulletin-june-2006.pdf
https://www.rcslt.org/wp-content/uploads/media/Project/Bulletins/bulletin-june-2006.pdf
https://www.elsanetwork.org/elsa-network/
https://www.bps.org.uk/elsa-project-two-primary-schools-reflections-key-stakeholders-factors-influence-implementation
https://www.bps.org.uk/elsa-project-two-primary-schools-reflections-key-stakeholders-factors-influence-implementation
https://www.bps.org.uk/elsa-project-two-primary-schools-reflections-key-stakeholders-factors-influence-implementation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.tandfonline.com/doi/pdf/10.1080/02568543.2024.2325470

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 14,088.73

Activity Evidence that supports this approach o
addressed
Experiences https://educationendowmentfoundation.org.uk/educati 3,4
e Access to extra curricular clubs on-evidence/leadership-and-planning/supporting-
« Trips being part-funded and attendance/build-a-culture-of-community-and-
accessibility to PTA events belonging-for-pupils
e Breath of school trips including Year
6 school journey https://connectchildcare.com/blog/cultural-capital-
e Music lessons matters-in-early-
¢ 50 things to do years/#:~:text=These%20children%200often%20enter%20for
e Explicit Enrichment trips for mal,decisions%2C%20and%20leading%20fulfilling%20lives.
disadvantaged
e Career fairs for Year 5 and 6
e Young Voices and Theatre visits
Monitoring hitps://www.gov.uk/government/publications/working- 3,4
Attendance meetings between fogether-to-improve-school-attendance
HT/attendance office
Physical and emotional wellbeing The EEF does endorse social and emotional learning 3,4
¢ Lunch Time provision - ‘Space’ (SEL) interventions, reporting accelerated progress for
¢ Uniform provision disadvantaged pupils
e SEMH survey
e Sensory circuits https://www.elsanetwork.org/elsa-network/
e ELSA
e Champions who check in daily
¢ Junior HCL hot lunches £2.59 each
Parental support https://educationendowmentfoundation.org.uk/educati | 3,4

e EMHP based at Warrender o
support children & families
¢ PSD holiday provision
e Parent Workshops provided on:
- Phonics
- Online safety and wellbeing
- Behaviour support
- SEN
- Personal Care

e PP lead supporting families with
regular contact

e Healthy meals on a budget
workshop

e Nourish to Flourish Project

on-evidence/quidance-reports/supporting-
parents#:~:text=Provide%20practical%20strategies%20to
%20support,direct%20help%20with%20homework%20task
S.

https://educationendowmentfoundation.org.uk/educati
on-evidence/teaching-learning-toolkit/parental-

engagement

Total budgeted cost: £56,354.92
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https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils
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https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.elsanetwork.org/elsa-network/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents#:~:text=Provide%20practical%20strategies%20to%20support,direct%20help%20with%20homework%20tasks
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils during the academic
year 2024 to 2025.

Throughout the academic year, we used a variety of assessments, dafta sources and observations to
continuously review the impact of our Pupil Premium Strategy. Warrender's strategy for 2025-2028 and
budget has been written to maximise the achievement of all our disadvantaged pupils by removing
barriers to learning. Our evaluation of 2024-2025, reflection on recent borough wide training on
Achievement For All (AFL), Words in Action and Warrender's identified priorities are all incorporated in the
new strategy based on deep analysis.

We have drawn upon school data to assess the wider impacts on disadvantaged pupils’. The data shows
that within the last two years there is a relative decline in disadvantaged attendance with last year being
90.8% compared to national, 92.5% and remains a focus moving forward for the new strategy.

Overall outcomes

Teaching - Average progress

Quality First Teaching remains embedded at Warrender Primary School through weekly meetings,
professional development and moderation activities that maintain consistently high standards. The school
operates a proficient assessment cycle with termly Pupil Progress meetings between teachers and the
Deputy Headteacher to scrutinise outcomes, validate progress using NTS standardised scores, and identify
barriers to learning. Pre-teaching is delivered every morning by teachers and support staff to specifically
target children not making expected progress. Following Pupil Progress meetings, a revised plan of
interventions is established, with teaching assistants providing 1:1 and small group support across all year
groups in reading, writing, maths, fine motor skills and SEMH. The impact of Quality First Teaching and pre-
teaching is reflected in overall strong KS1 and KS2 summer term results for 2025. However, the attainment
level of disadvantaged across reading, writing and maths remains a focus for the new strategy.

Having analysed school data, the proportion of children who have SEND considerations is higher amongst
PP than non-PP. Comparing the attainment and progress of PP children to non-PP children can be
distorted by the relative proportions of SEND children within each group. We therefore look at the data
confrasting attainment and progress for PP with/without SEND to non-PP children with/without SEND.

End of year assessment across the school - Key Stage 1 and 2

Attainment (Expected standard +) Progress ( Three steps of progress +)
PP Without SEN With SEN Without SEN With SEN
children
Reading | 75% 18% 94% 50%
Writing 70% 18% 100% 50%
Maths 75% 27% 100% 70%

KS2 outcomes Warrender Expected standards or above/ national is in blue

Reading, Reading Writing Maths Grammar
wrifing and
Maths
3yeartrend | 38% (46%) 46% (62%) 62% (59%) 54% (60%) 62% (59%)
2025 40% (47%) 40% (63%) 40% (59%) 40% (61%) 40% (60%)

*2025 small cohort size and below 15 for 3 year frend.

e The percentage of Pupil Premium children without SEN attaining the expected standard or above
in reading, writing and maths has increased in comparison to the data from the previous year.

e  All Pupil Premium children (not considering SEND) are making expected progress in writing and
maths.
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e 100% of Pupil Premium children in Year 1 passed their phonic screening test.
e  Pupils with SEND who are also disadvantaged are the most vulnerable pupils in school — their needs
are very closely monitored to ensure academic progress, even if it will naturally remain low.

Targeted academic support - Average progress

A well-planned and structured approach to interventions is in place at Warrender and targeted support is
provided to individuals following pupil progress meetings. Specific and well-planned interventions have
impacted progress of disadvantaged children to narrow the gap in reading, writing and maths.

Two staff members were trained as ELSAs to provide one-on-one and small group support helping children
develop coping strategies, manage emotions and build self-esteem, while a play therapist continued
supportfing 2 pupils with visible benefits including improved self-regulation, participation in lessons and self-
worth.

Wider Strategies — Average progress

Disadvantaged families accesses a range of resources - school uniform, wrap-around care provided when
needed, inclusion in all trips including the Year 6 residential, and 66% participated in at least one extra-
curricular activity. The impact of this provision developed a sense of belonging for our children and self-
worth. Pupil Voice confirmed improved confidence, better communication and feeling valued from a
targeted 50 challenges programme to broaden pupils' general knowledge, self-confidence and
experiences.

At the end of 2024-2025, Pupil Premium families completed questionnaires providing feedback on support
received, with parent voice strongly influencing the budget for the next academic year as the school
continues working with families to provide the most effective support.

Parental Feedback with regards to the extra-curricular provision included:

e "It has helped my child learn a new skill.”
e "It has helped my son access exira curricular activities over the holidays which he has
enjoyed and helped him to gain confidence”
e "A huge support.”
Following a parent survey, it demonstrates the positive impact of the wider strategy approach in supporting
our vulnerable families.

e "My childis happy at school. That's all you could hope for.”

e “Warrender is an exceptional primary school in that is nurturing, caring and embraces the diversity
of its students.”

e “Warrender does a fantastic job of providing support to pupil premium families and If it confinues
the way it has this year. | can relax knowing my child has the same opportunities as every other
child regardless of circumstances out of his control.”
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Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider

Seasons for Growth Seasons for Growth
RWI books Ruth Miskin Training
Play Therapy Karen Maginn
Shine Hodder Education
Reading Eggs Blake eLearning
Counselling Spurgeon

Literacy Gold Literacy Gold

Read and Write Text Help
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